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AIR-B Network & Interventions

}Develop sustainable, non-research setting autism 

interventions for underserved communities

}Partner with federally qualified health centers (FQHCs) 

and community-based organizations (CBOs)



School Transitions

}Literature primarily focused on transition to adulthood

}Transitions are anxiety-provoking for child and parent 
(Cairns & Harsh, 2014; Nuskeet al., 2018)

}Disrupts routines ðemotional, physical stress

} Increased academic and social-emotional demands

}Parents are worried or lack knowledge about transition

}Parents focus on horizontal transitions (Stoner et al. 2007)

}Reports of experiences are varied (Tso & Strnadova, 2017)

} Identified barriers and concerns

}Some identified practices such as strong home-school 

collaboration, relationship building, child-centered



The Current Study

}Conduct dialogue groups with parents of children with ASD 
and providers

} Parents:  Low-income, child with ASD who transitioned within past 
year (i.e., preK to kinder, elemto secondary, middle to high school)

} Providers:  Serve an underserved, low-income ASD population

}Explore the transition experiences of underserved populations

} Identify activities and supports

} Identify challenges and successes

} Identify factors that constitute the ideal transition

} Parent involvement

} Cultural factors to consider

} Explore systems for accessing specialized services and expertise



Methodology

}Community-Partnered Participatory Research (CPPR; 

Wells & Jones, 2009)

}Dialogue groupprotocol developed with community 

stakeholders

}Implementation of data procedures with partners

}Recruit participants through CBOs

}Co-facilitate groups

}Data analysis with key stakeholders

}Dissemination of data with community



Participants ðParents (n=44)

Race/Ethnicity

White n=12  (27.2%)

Black n=5  (11.4%) 

Latino n=22  (50.0%) 

Asian n=1  (2.2%)

Native 

American/Indian

n=1  (2.2%) 

Multi-racial n=2  (6.9%) 

Parental Education

Elementary/Middle 

School

n=5  (11.4%)

Some High School n=7  (15.9%)

HS Graduate/GED n=5  (11.4%)

Some College n=8  (18.2%)

2-yr. College Degree n=4  (9.0%)

4-yr. College Degree n=9  (20.4%)

Graduate/Profession

al Training

n=4  (9.0%)

Other n=2  (4.5%)Public Assistance

1 type of public 

assistance

n=38  (86.4%)

2 or more types of 

assistance

n=24  (54.5%)

Medicaid n=34  (77.3%)

SSI n=22  (50.0%)

Primary Language

English n=27  (61.4%)

Spanish n=16  (36.3%)

Other n=1  (2.3%)



Participants ðProviders (n=75)

Role

Teachers n=36 (48.0%)

Administrators n=11 (14.7%)

Behavior aides/specialistsn=5 (6.7%)

Speech & language 

providers

n=8 (10.7%)

School psychologists n=4 (5.3%)

Inclusion/Resource/

Education Specialists

n=4 (5.3%)

Teacher's Aides n=4 (5.3%)

Other (OT, social worker) n=3 (4.0%)

Race/Ethnicity

White n=50  (67.0%)

Black n=7 (9.3%) 

Latino n=11 (14.7%) 

Asian n=4 (5.3%) 

Pacific Islander n=2 (2.7%) 

Multi-racial n=1 (1.3%) 

Gender

Male n=13 (17.3%)

Female n=61 (81.3%)

Declined to state n=1 (1.3%)



Results: Supportive Strategies

}Toursðschool, bus tours with and without support staff

}ToolsðDecision posters, communication reminders, 

transition checklists, student binders, etc.

}Skills Acquisition ðindependent skills functioning, self-

advocacy, social skills

}Meetings & Workshops ðorientations, open houses



Tours

}"Hmm. I think the most effective was just the early time 
to be able to visit the classroom, see what a typical ðwell, 
not a typical, but what a classroom setting would be like 
for our son prior to him starting." (Elem. Parent)

}òBut what I found that I think would have been more 
useful is the fact if Iõd have took him to the school so he 
can see it, see the campus, and what have you, but my 
biggest thing Iõd say that I did not like is that I had 
to facilitate it. I donõt think the school said, ôHere, this.õ  
It had to be me saying, ôI want to do this. I want to do 
that. I want to see the campuses. I want to do that.õ For 
me, I donõt think it was the support that I felt.ó 
(Secondary Parent)



Tours (cont.)

}òWe don't always send ðthe letters get sent out for their 
teacher in July generally. But in our district, there [have] been 
many teachers that have done that blended situation for many 
years.  So it's often kind of just known in the 
community. [Laughs] But we don't always officially tell 
them that. But then we do say that they can come in over 
the summer.  A lot of our teachers do a meet and greet over 
the summer, as well. We encourage families to take their kids 
through buildings. We also have the benefit more ðin these 
more recent years,  is that we have a free breakfast and lunch 
program in all of our buildings 'cause of the poverty levels. So 
we encourage families to come and do that, get used to going 
through the cafeteria, play on the playground, those kind of 
things. Meet the principal. They're always there.ó 

(Elementary Administrator)



Tools

}Personalized Student Binders

òAnd he had a binder of everything about him. Right? And 

it was like real ðit was written by the family and it was 

written by the teachers. It was not in the IEP format but it 

was like really a personal thing. It was like heõll need 

diapers and things like that. So when I got this binder and 

this was a nonverbal student and I started flipping 

through. Then I was like oh these are all the things that he 

likes.ó (Kindergarten teacher)



Tools (cont.)

}Parent Info/óCheató Sheets

òMaybe like a very simple cheat sheet or I mean they 

could make an app - anything to kind of get the parents in 

- reminder of these are the things you need to do. These 

are the things you should expect. These are the questions 

you should ask. I think if it's more laid out for them then 

it won't be as like, ôOh my God, what do I ask now?õ There 

would be less of just like nodding and being like, ôThat 

sounds good,õ if they knew what was happening more so.ó

(Elem. Parent)



Skills Acquisition

òAnd I think a huge paradigm shift just in our program and 
what we've been trying to build on best practice for middle 
school all the way up to life after high school is from day one, 
when they enter middle school, to begin having the 
conversation of them becoming self -advocates, and self-
determination , and building that into them. Being part of 
their IEP meetings ðsometimes it's the first time students ever 
sat in on their IEP meeting and getting to be more part of the 
process.  And sharing resource materials with the parents at 
the IEP meeting with the packet about what families can do 
to try to treat them with an older mindset and not baby 
them as much as they used to in elementary school. Just kind 
of letting go a little bit and ðbecause we need to get them 
ready for life after high school.ó (Secondary Provider)



Skills Acquisition (cont.)

òY unacosaesqueél queríaescoger, no queríaqueescogiéramospor él. ... 

Okay, tú vas a decidir. Entonces, lo quehicimos, fuequeinvestigamos

muchasescuelasy escogimosal final tres.  Y de esastres, yo puseen una

cartulinael nombrede lastres escuelasy pusimosventajasy desventajasde 

cadaunaparaqueél pudieraverlo y entenderparaqueél escogiera.ó 

[And one thing is that he wanted to choose, he did not 

want us to choose for him ... Okay, you're going to decide, 

so what we did was that we researched many schools and 

chose three in the end. I put on a card the name of the 

three schools and we put advantages and disadvantages of 

each one so that he could see and understand it so that 

he could choose.]



Meetings & Workshops

}òlots of meetings on a lot of different levelsó

Both Sending and Receiving schools

}òEvening sessions. Like I said, evening sessions when the 

representatives from the schools come. Evening sessions 

specifically for the special ed kids. ... But you said nothing 

about special ed. But you, ôOh, we do this and we do that.õ 

And that was all well and good, ...but I thought, ôYou never 

said anything about your special edprogram.õó 

(Elementary Parent)



Implications & Recommendations

}Parents

}Need to increase knowledge of transition process, 

expectations,  and timelines

}Support parent advocacy efforts (e.g., parent transition coach, 

special topic in parent education curriculum, etc.)

}Schools

}Systematize transition practices at the district level to minimize 

disparities

} Integrate special education information into general 

school/district level transition workshops  



Next Steps in AIR -B

}Parent intervention to improve the transition experiences 

of students with ASD

}2 year randomized control trial (N=160)

}Transition Passport

}Transition Passport plus Coaching





Checklist Tab

Included in this 

section:

ÅAn Informational 

sheet on the 

purpose and 

intention behind 

the checklist



Parent Guide Tab

Included in this 

section:

ÅGeneral Tips and 

Key event Timeline

Å Individualized 

school information 

for parent


